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1. Preface 

1.1 About the organization 

“Society Without Violence” NGO was founded in 2001. 

Since its foundation the organization has been implementing 

projects aimed at the protection of young women‟s rights, the raise 

in their legal perception and awareness level, promotion of civic 

activism, development of leadership skills, as well as the 

establishment of women human rights defenders institute. 

The vision of “Society Without Violence” NGO is to have 

civil society without violence, society where the country will be 

governed by people adherent to true democracy values, people who 

respect and promote gender equality, society where there will be 

no space for violence against women. 

The mission of the organization members is to share their 

knowledge, experience and skills in Human Rights protection, to 

educate and inspire young women and girls to be active in the 

political, social, cultural life of the republic, to empower women 

and girls to become leaders, women human rights defenders. 

“Society Without Violence” NGO operates in Yerevan and 

in 5 regions of the republic, namely Shirak, Lori, Gegharquniq, 

Syuniq and Tavush. During 13 years of its activities the 

organization has formed the “Society Without Violence” Network 

which includes more than 100 active young people from the above-

mentioned regions. 

The organization is the founder of “Women in Black of 

Armenia” movement, the member of the Coalition to Stop Violence 

against Women, the member of Young Women‟s Network of South 
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Caucasus, that of  ASTRA regional network and Global Network of  

Women Peacebuilders. 

 

1.2 About the project 

The given Recommendation Package was prepared by 

“Society Without Violence” NGO in the frames of the project 

“Integration of gender component into the secondary school 

education in Armenia” implemented during 2012-2013. The project 

was implemented with the financial support of Swedish fund 

“Kvinna till Kvinna”. 

The aim of the two-year program was to study, analyze and 

review the content and educational methods of Social Science 

textbooks from the gender perspective and promote new themes 

and innovative educational approaches regarding gender education. 

The project, which consisted of 3 phases, was implemented 

in Yerevan and 5 regions of RA-Shirak, Lori, Gegharquniq, Syuniq 

and Tavush.  

The first phase of the project involved a thorough analysis of 

the content of Social Science textbooks from gender perspective, 

the highlight of the gaps from the perspective of gender education, 

the gender sensitive study of the criteria and educational purposes 

of Social Science subject. 

The second phase involved round tables with the 

participation of the Social Science teachers of secondary schools, 

school headmasters, representatives and members of department of 

public education of RA Ministry of Education and Science, of 

National Institute of Education, of State Department of Education, 

of educational departments of regional administration, department 
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of the Protection of Rights of Family, Women and Children of 

regional administration, Educational Department of city councils, 

as well as CSO representatives. 

The round tables were organized in 5 above-mentioned 

regions and in Yerevan. The total number of the participants was 

140. 

The aim of the round tables was to give the participants a 

chance to share their profound experience in the sphere of 

education, to express their ideas and draw forward actual 

suggestions on the integration of the gender component in the 

content and methodology of the Social Science subject. Round 

tables included group work and discussions, and the suggestions 

that came as a result of the discussions were later edited and 

included in the Recommendation Package. 

The third phase of the project was the development of the 

Recommendation Package “Integration of gender component into 

the secondary school education in Armenia” as a result of the round 

tables in 5 regions and in Yerevan, its presentation to the public 

and delivery to RA Ministry of Education and Science with the 

expectation for further cooperation and adoption of the 

recommendations. 

The inclusion of the suggestions of the Recommendation 

Package in the content of the Social Science textbook will widely 

promote the fulfillment of one of probably main purposes of the 

subject, which is “formation of the citizen of democratic society, 

learning of the fundamental values of democracy, and as a result of 

all this - development of civil society". 

 

  



7 
 

2. Situation analysis in the context of 

gender policy  

2.1 Gender inequality and women‟s issues in 

Armenia  
Society consists of individuals, groups of people, who share 

common benefits, values, behavioral rules. The country‟s historical 

experiences, the level of civilization, religion and other social-

cultural factors influence the formation of national values and 

norms. They are expressed differently in the life of different social 

groups, and the relations, cooperation or competition among these 

groups determine the life of the society. 

Today there are stereotypes in all the societies without 

exceptions, be they national, social or gender. But if in course of 

time society stereotypes break, change and sometimes disappear 

giving place for the new ones, in Armenia stereotypes are inherited 

as national values. 

According to the sociological survey “Keep me away from 

your stereotypes” carried out by “Society Without Violence” NGO 

in 2010-2011  

 43.7 % of women think that women provoke men to beat 

them. 

 60.4% of men and 36.9% of women think that women can‟t 

make a good leader. 

 42.3% of women think that women get successful in 

business only through sexual relations with men. 

 53.4% of women agree that women have problem in 

personal life if they are doing well on their career path. 
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 63.8% of women regret they are not man. 

The most painful thing is perhaps the fact that the majority 

of responses are from young people aged 18-25. 

Gender based stereotypes not only challenge women‟s and 

girl‟s involvement in decision making processes in politics, private 

sector, local government bodies and in other important circles, but 

also provide ground for gender based violence  and/or domestic 

violence. 

Several national as well as international researches state that 

violence against women in Armenia is a serious issue and 

preventive and regulatory mechanisms are needed to be applied. 

The prevalence of violence against women in Armenia is obvious 

according to several hundred calls received by the hotlines of 

women rights organizations annually. 

According to survey on domestic violence against women in 

Armenia carried out by the United Nations Population Fund in 

frames of the project “Combating Gender Based Violence in the 

South Caucasus” and by Armenian National Statistic Service in 

2008 

 25% of women are subjected to psychological violence or 

discrimination. 

 8.9% of women are subjected to physical violence. 

 9.5% of women are subjected to physical and/or sexual 

violence. 

According to the report “Nationwide Survey on Domestic 

Violence in the Republic of Armenia” carried out by “Proactive 

Society” human rights NGO 45.1% of domestic violence survivors 

expressed passive behavior and did nothing to stop domestic 

violence. 
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According to the nationwide survey “Domestic Violence 

and Abuse of Women in Armenia” ordered by Women‟s Right 

Center and carried out by Turpanjian Center for Policy Analysis in 

2007 

 66% of women respondents were subjected to psychological 

violence. 

 27% of women were subjected to light physical violence, 

while 12% to hard physical violence. 

 85% of aggressors were the husbands, while 10% were 

mothers-in-laws. 

 40% of violence survivors stated that children witnessed the 

violence. 

 60.5% of respondents agreed that domestic violence is a 

serious issue in Armenia. 

 Only 29% of women subjected to violence turned for help, 

mainly to family members. 

International human rights organization “Amnesty 

International” 2008 report on human rights in Armenia revealed 

that more than one fourth of women in Armenia have been 

subjected to physical violence from a family member and two third 

have been subjected to psychological violence. 

The report revealed statistics from different resources on 

violence against women in Armenia, particularly  

 69% of women are subjected to physical violence by the 

partner at least once in their life.1 

 One woman out of 5 has to leave the job because of sexual 

abuse.2 

                                                             
1 “World report on violence and health” , World  Health Organization, Geneva, 2002 
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In 2012 according to the official data of RA Police 5 women 

died as a result of domestic violence leaving 12 children without 

maternal care. Moreover, according to RA Police statistics 766 cases 

of domestic violence occurred in the same year 621 out of which 

were against women. 

According to the official data of RA Police 586 women were 

subjected to domestic violence in the Republic of Armenia in 2013.  

Rapit Response Unit created by "Society Without Violence" 

NGO reported and investigated 5 cases of women murders as a 

result of Domestic Violence in the period of March-January 2014. 

In 2013 World Economic Forum published “The Global 

Gender Gap Report 2013” according to which Armenia is on the 

94th among 136 countries receding by 2 points compared to 2012 

and 8 points compared to 2011. 

The results of the annual report are based on the indicators 

of women and men involvement in 4 main spheres (economy, 

politics, health, education). The aim of the report is to reveal how 

the gap between women and men is deepening or vice versa, 

whether women are able to overcome gender misbalance. The main 

conclusion of the report is that gender stereotypes and gender 

inequality are challenging economic development of countries. 

This data gives floor for serious thinking, and it‟s a well-

known truth that one of the most efficient tools for a change of a 

society‟s culture, consciousness is education both as a field and as a 

mechanism. Comprehensive, integrated quality education is the 

most important component to prevent violence against women and 

                                                                                                                                               
2  “Sexual abuse against women at workplace” research , “Women‟s forum” NGO and 

“Sociometre”  sociological centre, December 2004 
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girls, as well as to break gender based stereotypes challenging 

development of society. 

It‟s not a coincidence that the above-mentioned report by 

Amnesty International calls RA Government to include a module 

about violence against women in school curriculum which will 

indicate that such kind of violence is a crime and not a personal or 

family issue. Human rights education integration into school 

curriculum was first highlighted in the recommendations of RA by 

Universal Periodic Review. 

The content of education includes not mere knowledge but 

also competences and skills, value system, namely moral, ethical 

norms, ideas, worldview and so on. Thus, the most fundamental 

and efficient means to solve gender based issues in the society is 

education. 

Secondary school bears a huge responsibility in this regard, 

as one of its main aims is the formation of an individual as a citizen. 

Therefore, one of the most important steps can be 

considered the integration of gender component into the 

educational content and social system of schools by means of 

knowledge, views and value orientations. 

It should be noted that the integration of gender component 

into the secondary school curriculum is not only the justified wish 

of “Society Without Violence” NGO: all the normative grounds are 

already officially existing for the integration. 
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2.2 Gender Policy in the Sphere of Education 

Prerequisites for gender equality in the sphere of education 

were set in the “Law on Education” accepted back in 1999, where it 

is noted that “the Republic of Armenia ensures educational right 

irrespective of nationality, race, sex, religion, political or other 

views, social origin, property or other circumstances.”3 

The issue of gender equality in the sphere of education must 

be observed in the context of overall gender policy. 

Gender Policy Concept accepted in 2010, being the most 

important document in the gender sphere, highlights the following 

as the main aim in the sphere of education; 

“education of socially active and responsible  citizens, 

formation of egalitarian  gender culture, support to gender equality, 

social justice and achievements of social freedoms.” 

The document highlights also the idea that gender equality 

is a democratic priority value, one of the fundamental human rights 

and a prerequisite to achieve social justice. 

Gender policy strategy particularly sets 

 “… integration of gender education as an obligatory 

component in educational programs of all levels in the 

educational system.”4 

 “The improvement of secondary education content by 

integration of gender component firstly in the subjects of 

human rights.”5 

                                                             
3 RA Law on Education , Article 6  
4 Gender Policy Concept , Point 4.4, Gender Policy Priorities in the Sphere of Education  
5 Gender Policy Concept, Point 4.2, Priority Issues  in the Sphere of Education 
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At the same time the necessity of inclusion of gender 

expertise criteria for educational literature is set as a priority for 

introduction of gender perspective. 

These provisions of gender policy strategy find a more 

practical expression in the list of activities of RA Government 

gender policy, where concrete actions are defined. For example, in 

the Action plan 2012 it was planned to implement gender expertise 

of educational-methodological literature, revealing/excluding the 

materials with gender based stereotypes and developing gender 

expertise criteria. 

In this regard the analysis of Social Science textbooks by 

“Society Without Violence” NGO may be considered a step forward 

for this problem solution set by RA Government. 

 

2.3 Analysis of Social Science textbooks from 

gender perspective  

The state criteria of public education determines the content 

of education, subject criteria and programs based on which 

textbooks are developed, the sample course guidelines and other 

normative documents regulating educational process. 

In the course criteria for Social Science subject it is 

determined that “The main aim of the subject is the formation of 

socially active and responsible citizen, as well as the highlight of 

the  unity of personal, social and national benefits, of personal 

participation in the formation and development of civil society, of 

the necessity of obtaining equality, justice, tolerance, friendship 
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and peace among people, of gender equality and the exclusion of 

sex discrimination in the society on behalf of the learner.” 

And textbooks are those most important tools through 

which fundamental knowledge is transferred and reproduced. 

Besides, textbooks reflect our social reality, social norms and the 

logics of our society in general. Social Science textbooks are not 

exception in this regard. 

We have analyzed from gender perspective the Social 

Science textbooks for 2012-2013 academic year which were 

included in the list of recommended textbooks for grades 8-12 in 

the public schools; 

Social Science: 8th grade (S. Khachatryan and others, “Tigran Mets” 

2007) 

 Social Science: 9th grade (G. Ghazinyan and others, “Tigran Mets” 

2008) 

Social Science: 10th grade (S. Petrosyan and others, “Tigran Mets” 

2009) 

Social Science: 11th grade (S. Khachatryan and others, “Tigran 

Mets” 2010) 

Social Science: 11th grade (S. Petrosyan and others, “Tigran Mets” 

2011) 

The gender expertise of these textbooks showed that no 

textbook includes any information about gender as social constrain, 

not even a single use or explanation of the terms  “gender”,  “gender 

equality”, “gender based discrimination”, “gender based 

stereotypes”, “gender based violence” and other important concepts 

regarding gender issues. 
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Relations among men and women, as well as family 

relations are presented and analyzed in the textbook only from the 

point of view of law and rights. Indeed it is necessary to teach 

pupils that women and men have equal right according to RA 

Constitution and laws, that discrimination on sex is prohibited, but 

de jure stated constitutional rights do not exclude de facto 

discriminative approach. 

Themes covering such important problems as gender 

relations in the society, namely gender roles, gender stereotypes, 

gender based discrimination, gender misbalance in different social 

and political spheres and so on, are not included in any of the 

textbooks. Whereas many statistical data brought forward in this 

document reveal facts of  gender inequality, misbalance of women‟s 

and men‟s social status  and life opportunities, cases of gender based  

discrimination in family, labour market, social and political 

spheres. 

Textbooks contain materials with gender based 

discrimination examples. 

For example in the 81st page of 9th grade textbook one can 

find the following statement; 

Emancipation of women or liberation is sometimes understood 

as a repetition of the worse forms of man‟s lifestyle, as smoking, 

rudeness and sexual mayhem. Women go in for men‟s sports. What 

do you think about it? Form groups and discuss it. 

The given statement creates such an understanding that 

emancipation of women is simulation of “man‟s lifestyle” in its best 
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or worst forms. Such a statement already creates preconceived 

prejudice in the pupils before they start the group work. 

Besides, the statement gives floor to think as if there is strict 

differentiation between women and men sports. Weightlifting has 

long been perceived as a men‟s sport in Armenian reality, but lately 

Armenian women weightlifters amazed Armenia and the world 

with their victories and capacities. 

Another example: at page 165 of the 10th grade textbook it is 

mentioned: 

“American psychologist U.F. Harly specifies five basic needs for 

men and women, the fulfillment of which ensures the stability of 

the marriage, while dissatisfaction of those needs may lead to a 

conflict, up to divorce. Men‟s five basic needs in the marriage are 1) 

sexual satisfaction 2) companion for rest 3) a charming woman 4) 

management of household facilities 5) admiration. Women‟s five 

basic needs in marriage are 1) tenderness 2) possibility to talk, to 

chatter 3) honesty and frankness 4) financial support 5) devotion to 

family. 

Actually this is the opinion of a psychologist which might or 

might not coincide with the reality. The pupils in their turn might 

agree or disagree with this. But as there is no possibility for pupils 

to doubt the above-mentioned or to express ideas, there is always a 

probability that these statements will be accepted as norms and will 

be applied later in the family relations by the pupils. 

At page 114 of the 12th grade textbook one can notice the 

following: 
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“As a result of economic changes and the backward change in 

the physical work demand women are getting more and more 

involved in work outside house thus promoting the economic 

wellbeing of the family. It may seem that this is a positive change 

but it brings problems concerning the development of new 

mentality and lifestyle corresponding to the new roles of men and 

women, the search of their new identities.” 

By the expression “It may seem that this is a positive change 

but” the author already indirectly shows that this change can‟t be 

considered positive. Besides, such statement by the author doesn‟t 

give pupils a chance to analyze the situation objectively and have 

personal conclusions. 

Another example from the same page;  

“Think whether it is  acceptable that women should be  overloaded 

with household duties after a full working day, while, say, the 

unemployed man should not take part in household duties because 

of his “ musculine identity”… What do you think? How will the 

children be brought up in such a family?  

It might be assumed that the author has the tendency to 

bring forward the idea that both women and men can be equally 

involved in both household affairs and labour market. Whatsoever, 

it is not that easy to get exactly that idea from the statement, 

especially for a school child. The pupil may have the impression 

that the job of a woman may result in wrong or insufficient 

bringing-up of the child, or that the involvement of men in the 

household affairs or child education  is shameful because of his 
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“masculine-human identity” , thus a woman should not work but 

take care of household duties. 

Such a conclusion may come out from the following 

statement: 

“If both the mother and the father work in the family, then 

who takes care of the children, their upbringing and spiritual 

growth? Traditional societies turn out to have answers to this and 

other similar questions, while in modern societies these sorts of 

questions are lacking answers. 

It comes out that in traditional societies where women‟s 

main mission was household affairs, and that of men the job, 

participation in political, social and cultural life, children were 

better brought up, so only traditional family model is acceptable 

and encouraged, in which women are deprived of self-realization 

outside family.  

In addition to this, at the same page it is noticeable latent 

disregard for western countries and their family relations. In 

particular: 

“In some Western countries the new perception of fatherhood 

is widely acceptable, according to which fathers take care of the 

child equally with mothers in all cases except for breastfeeding 

(which is still mothers‟ monopoly).  

The author thus identifies women‟s and men‟s biological and 

social characteristics, whereas biological characteristics are 

connected with the sex, while social characteristics with gender. 
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And finally, working opportunities of women are directly 

linked with birth rate, for example;  

“The societies, such as western ones where women are fully 

involved in social life, turn to have a significant decrease in the 

birth rate”. 

Counting on such statement one may think that the only 

mission of women is to ensure the population growth, and 

notwithstanding women‟s wish to be a fully integrated member of 

the society, reproductive function should still be her priority. At 

the same time as in traditional societies the children upbringing 

function lies mainly on women so provision of equal opportunities 

for women in labour market is not that welcomed. Such a 

statement creates a negative attitude towards working women and 

toward the wish of women to have equal opportunities for work, 

and it limits opportunities and desires of those girls who want to 

become professionals and have career achievements. 

The given expertise of textbooks comes to prove the 

situation which is described in Gender Policy Concept, i.e.  

“Today‟s education system doesn‟t yet provide gender-balanced role 

expectations and equality ideals between women and men. No 

gender analysis is done in the educational-methodological 

complexes in secondary schools, particularly that of social science 

subjects which develop democratic beliefs and civic values. 

Textbooks contain materials and pictures presenting gender 

stereotypes without taking into consideration their impact on 

learners and the fact that they are not promoting the formation of 

egalitarian gender culture”. 



20 
 

This problem is even more urgent for Social Science subject 

as the latter aims at the formation of a future citizen allowing 

him/her to search for answers to his problems not spontaneously, 

but using the whole civil knowledge, skills and abilities, as well as 

the values and approaches obtained at school. 
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3. Recommendations  

As already mentioned “Society Without Violence” NGO in 

the frames of the project „‟Integration of gender component into 

the secondary school education‟‟ hold round tables in Yerevan and 

in 5 regions of Armenia - Shirak, Lori, Syuniq, Gegharquniq and 

Tavush. The aim of the round tables was to provide an opportunity 

with Social Science teachers and school headmasters to share their 

experience, opinion and suggestions about integrating gender 

component into the content of Social Science subject. Round tables 

were held with the participation of representatives of department 

of public education of RA Ministry of Education and Science, of 

National Institute of Education, of State Department of Education, 

State Educational Departments, of the corresponding departments 

of regional administrations and city councils, as well as 

representatives from women‟s rights NGOs, journalists and others. 

During the round tables the participants discussed gender 

issues in our society and made suggestions for the solutions through 

education and particularly through gender education in the frames 

of Social Science subject. 

Below gender issues observed by the participants are 

presented. 

 Gender discrimination practice results in misbalance in 

social position and life opportunities of men and women. An 

example of such a misbalance is women‟s insufficient 

representation in the decision making procedures and high-

ranking bodies/positions. 

 There is an intolerant attitude and distrust towards women 

leaders. 
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 There are gender issues in the labour relations as well as in 

regard of unequal salaries for the same job. 

 Women and men don‟t have equal rights in family (unequal 

disposal of duties, forced abortions, barriers, taboos for 

women and girls and so on). 

 There is violence against women both in family and in 

society in general. Domestic violence is particularly spread 

in regions but it has a hidden nature as women don‟t speak 

out on it and/or haven‟t heard of domestic violence 

expression. 

 Women are subjected to physical, psychological, sexual, as 

well as economic violence. There are lots of restrictions for 

women including restriction to work. 

 Female children are more oppressed in family and are facing 

restrictions both by parents and especially from brothers. 

 Women are often prohibited to work. 

 There are expressions of gender inequalities and misbalances 

in distribution of roles. For example mothers‟ and fathers‟ 

rights and responsibilities in child‟s upbringing are not 

equal. Child upbringing is considered to be women‟s task, 

mother is responsible for it. 

 There are traditions and norms diminishing women‟s role. 

These traditions are more outlined and norms more 

deepened because of wide-spread TV programs and films. 

Unmarried girl, for example, must ask for brother‟s 

permission to go out or about her dressing/haircut. Another 

example is when unmarried girls and women are labeled as 

“old maids” whose main problem in life is to marry, while in 

case of men this issue is not that urgent. 
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 There are stereotypical perceptions about men and women. 

For example men are considered to be strong, a leader, 

decision maker, while women are weak, obedient, 

submissive. 

All these are due to several factors-national mentality, 

traditions, level of civilization of the society, political settings, 

ethnopsychology and so on, but it is anyway the result of the 

insufficient level of public thinking in parallel with the lack of 

gender sensitivity, lack of knowledge and capacities to face gender 

issues and solve them. 

To solve the above mentioned problems the participants 

recommended the integration of gender education themes in Social 

Science subject completing the existing themes with gender 

component and including new themes. In particular, 

 To add a separate theme in the core content and textbooks 

of Social Science with the title “What is gender? Gender 

issues”. The theme should have the following content; 

 What is gender? The difference between notions of 

gender and sex (general ideas), historical review. 

 Gender equality - definition, the necessity of equal 

rights, opportunities and responsibilities in family, 

community and society 

 Gender stereotypes - examples from Armenian 

reality, discussion on the negative impact of 

stereotypes 

 Gender based discrimination - forms of expression, 

reasons, factors, expressions of it in different 

society and in Armenian society 
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 Gender issues in family, society, labour and friend 

relations. 

 Gender inequality - reasons and basics, ways of 

overcoming it 

 Outline types of gender based violence and observe 

it out of the domestic violence frame 

 Aware on the 16 days of activism against violence 

and bring forward examples of successful campaign 

in Armenia and other countries 

 Provide electronic sources, useful links for 

additional information on gender issues 

 To add a separate theme or subtheme  in the core content 

and textbooks of Social Science with the title “ Domestic 

Violence”which should have the following content; 

 Definition of Domestic Violence. 

 Types of Domestic Violence - physical, 

psychological, sexual and economic, definitions of 

the types and examples for each. 

 Statistical data about domestic violence in Armenia 

and in different countries. 

 Reasons, consequences of domestic violence, 

reasons and consequences of bearing domestic 

violence, its impact on family, society. 

 Methods and mechanisms of domestic violence 

prevention. 

 What should one do in case of being subjected or 

witnessing a case of domestic violence? 
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 There are several themes in Social Science that should better 

be completed with gender component, which means 

discussing them from gender perspective. In particular, 

 To speak about gender based discrimination and 

gender equality in the classes “Tolerance” and 

“Equality” of 8th grade. 

 In the themes “Family” (8th grade) and “Family 

psychology” (10th grade) where family roles and 

relations are discussed materials about gender roles, 

gender relations in family should be added for 

discussing the situation and for debating. 

 There is a theme “Family rights” in the curriculum 

of 11th grade. We find it proper to add materials on 

gender equality here as well. 

 In the chapter “Leadership” it should be added 

information and pictures about women leaders, 

cultural, political actors, scientists and heroes, 

present their success stories and their huge input 

mentioning also Armenian queens and their 

activities. 

 Other textbooks of Social Science, History and 

Literature should also be reviewed from this regard 

in order to ensure equal representation. 

 Add “dictionary of terms” in Social Science 

textbook where terms relating Social Science 

including concepts about “gender” and gender 

issues should be included. 

Besides the theoretical material, teachers mentioned the 

high importance of approaches and methods of delivering it, such 

as situational discussions, analysis of certain cases and presentation 



26 
 

of opinions, round tables and debates on these themes. They mainly 

highlighted and stated the importance of practical classes as today 

educational programs include practical classes as well. 

 It  was suggested to include the following tasks as practical 

exercises under gender themes 

 To study women‟s and men‟s occupation in the 

community, their involvement in different spheres, 

as well as study the problems in the community. 

 Visit local government bodies-city councils, regional 

administration bodies and also courts where pupils 

among other things can find out how many women 

work in these structures and what positions they 

have, find statistics about women involvement in 

state bodies in their region or city. 

 Take any issue and problem, which can serve for 

pupils as a research theme in their community, so 

that they could study the perception of women and 

men on the same issue in our society. 

 Suggest pupils to make conclusions as a result of the 

research and suggest possible ways of solutions. 

It is necessary also to organize public awareness raising 

events relating gender issues which will include seminars, round 

tables, public actions at schools not only for pupils but also for 

parents, representatives of community , as well as implement public 

events in the frames of 16 days of activism (from November 25 to 

December 10) or on other occasions. 
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4. Conclusion 

The aim of the gender thematic classes should be to clarify 

all those reasons that cause gender inequality and to build a gender 

equality thinking among pupils. This implies first of all change of 

mentality and views, identification of solution ways for each 

individual. Gender education will help to overcome stereotypes 

related to sex and roles which challenge self-realization, think, act, 

live in compliance with modern life. Gender education has quite a 

huge potential of human quality improvement /in the context of 

human rights and social equality. Gender education and 

methodology is very important for pupils‟ civic education and 

upbringing. It will also promote the reduction of gender based 

violence in the society as awareness and education starting from 

the school will give both male and female representatives have 

right perception of gender equality , get rid of the stereotypes 

coming through generations and understand what is gender 

discrimination and fight against any form of it. 

  We are ready to cooperate on the realization of the above 

recommendations by acting as experts, cooperate with the authors 

of the textbooks, providing them with educational materials and 

literature, discuss any issue or problem and give clarifications to the 

suggestions made above. 

 

 


